Teaching Students with Autism Using ABA planning Sheet (Christine Hoffner Barthold, Ph.D., BCBA-D)
Use the blank spaces to write your preliminary plans for the child you are considering.  Where you see tables – check off the materials and suggestions that best apply to your child.  Add information as you think is appropriate. 

Defining the problems and the solutions

Define at least one problem behavior and at least one behavior that you want to see increase using OBSERVABLE AND MEASURABLE TERMS.  Remember to focus on “do” rather than “don’t” statements.

Problem:

What would you like the child to do instead?

	
	We think the child could achieve this goal right away.

	
	This goal requires “baby steps”.    If so, what can the child achieve RIGHT NOW?  


Potential Reinforcers 

Based upon the reinforcement inventory you completed, what are some socially appropriate, yet effective, reinforcers that you can use to strengthen responding?  Remember that they need to be valued by the child, NOT the adults.

Once you get back to the classroom,  observe the child and talk with his/her parents. How often does the child access the items that you identified?  What are the most preferred?  The least?  Are there things that might fall into the same category? 

Use the observation sheet below to help you.  Observe whether the child engages in the item over three separate days.  Mark HIGH if the child engages with the item on a regular basis, MED if s/he engages with the item about half the time, and NO/LOW if you rarely see the child engage with the item. 
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The plan for reinforcing appropriate behavior

· Is there any planning necessary for reinforcement?  

· Will we use a contract with the child?   YES     NO

· Will we need help from the child's parents in creating materials? YES    NO

· if so, what?

· Are there materials that we'll need to create?

	
	Visual Prompts

	
	Token boards or worksheets

	
	(For older children)  a check register or way of keeping track of reinforcers

	
	Other


· Immediate reinforcement consists of (social reinforcers, tokens, etc…)? Please be as specific as possible for consistency purposes

· If you are using Tokens:  When will you cash in and for what?  Remember that children with autism should begin by cashing in several times per day – for some kids, after each activity

· Tangibles: How will you deliver the things or breaks without disrupting class?  Who might help you do this?  

· How is the student an active participant in the reinforcement?  Can they monitor their own behavior?  

· As the student makes progress, how will supports be faded so that natural contingencies can take over?  

	
	Gradually increasing response requirement (e.g., if the child completes an easier assignment to increase on-task behavior, gradually increasing the difficulty of the assignment)

Describe the increases in detail



	
	Increasing the number of responses needed before reinforcement is given (e.g., the student must raise their hand 5 times before being praised)

Describe in detail how you will do this



	
	Increasing the amount of time between reinforcers (e.g, increasing the amount of time on task before the child can take a break)

Describe in detail how you will do this




Antcedent Manipulation

What parts of the environment need to be changed or enhanced to help the child to succeed?  Who will help with the antecedent manipulation?  How will you insure that peer support is being used? 

–Curriculum (Content, Difficulty, Standards)

	
	Assignments are too difficult.  It would be a good idea to look at standards for younger children in this case.

	
	Assignments are appropriately difficult at this point, but the student needs extra prompting to complete the assignment 

· inspecific verbal prompts like “what's next?”

· specific verbal prompts like “write the answer under #2”

· pointing or gesturing to keep the child on-task

· a visual model

· completed assignment

· graphic organizer

· text messaging or timer to stay on task

· peer models or peer tutoring



	
	Assignments are appropriately difficult for the student, but the student needs a reduced number of responses

	
	Assignments are appropriately difficult, but the student needs an alternate mode of responding

· using picture cards or matching

· reducing the amount of verbal responding

· sign language

· written responses

· kinesthetic responding (e.g., the child shows you what s/he knows)

· when using groups, pairing with one or two trained “peer buddies”


–Rules (Explicit, Implicit, and Written)

	
	Needs a trained peer buddy to help with the “hidden curriculum”

	
	Text messages, timer, or other reminder device to help keep child on task

	
	Reminders or warnings when transitions are about to occur

· “clean up song”

· timer

· visual checklists or manipulatives

	
	Concrete rules, focusing on what “to” do as opposed to what “not” to do

List the things that the child seems to not “get” about your classroom and how concrete rules might help



	
	Visual schedules

· task-based

· daily

	
	Preteaching social information though role-playing or social stories


–Instruction (Teaching style, individual and group work pace, teacher v. student directed instruction)

	
	Reduced social demands during difficult activities (e.g., group projects, cooperative learning).

	
	Visual supports 

· detailed task instructions

· help organizing tasks

· graphic organizers

· simple worksheets with distracting clip art and color removed

· using icons to help students focus

· folding papers or otherwise limiting the visual field

· Underlining or highlighting key information

	
	More closed-ended tasks

	
	Pre-teaching or extra instruction on task requirements, especially social requirements

	
	Social stories

	
	Assistive technology or computer-assisted instruction

	
	Altered pace of assignments (slow down, speed up)

	
	Color coding

	
	Consistent classroom routines

	
	Specific areas delineated by furniture or colored tape (e.g., reading area surrounded by red tape on the floor)

	
	Specific instructions regarding what to do when finished (especially if finished before others)

	
	Extra repetition of instructions

	
	More concrete language, less idiom and/or metaphor

	
	Frequent breaks 


–Materials (textbooks, homework, and supplies)

	
	High interest materials (e.g., if the child is into washing machines, washing machine manuals could be used for reading)

	
	Visual supports for text reading

	
	Duplicate materials for home (reduces things getting lost in transit)

	
	Assistive technology and alternative modes of communication

· Ipods

· typing as opposed to handwriting notes

· Cell phone for texting reminders

· headphones

· A planner

	
	Manipulatives for science, math


–Environment (furniture, seating, space, doors, windows, lighting, and barriers)

	
	Carpet squares for floor-based activities

	
	More “personal space” between students

	
	Incandescent lighting or a hat to reduce distraction

	
	Music or “white noise” (can be used with headphones)

	
	Clear places in the classroom for each activity

	
	Seating away from doors and windows

	
	Fewer items to manipulate

	
	Curtains covering toys and high interest items on shelves when not in use


Creating Visual Supports

At what level of processing is the child?

	
	Photos of him/herself work best

	
	Is able to use magazine pictures

	
	Can use abstract symbols like Boardmaker

	
	Can use words or a calendar (either paper-based or computerized)


What schedules will we create?

	
	Daily 

	
	Task specific (list tasks here)


How many items will be on the schedule at once?

	
	Early learner – only what is going on now and what's next

	
	Intermediate learner – 5-7 items

	
	Advanced learner – all activities


How will the student manipulate the schedule?

· Location in the classroom:  

	
	In the front

	
	Near the student

	
	On their desk


· How will you prompt the child to manipulate the schedule?

· How will you signify a task is finished and what comes next?

· What will you use to signify unexpected events or surprises? 

· How will you gradually increase the level of reading in the schedule so that it becomes age- and developmentally-appropriate? 

· How can you move towards a self-monitoring system for the child? 

Try these strategies when you get back to the classroom.  Remember that there are many more ideas for teaching children with autism and that one size does NOT fit all.  Thanks! 

